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Functional Behavioral 
Assessment

See a child differently, you see a different child.”
- Dr. Stuart Shanker“

Your explanation guides your intervention. How you respond to 
the behavior depends on what you think is causing it.
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Adult 
Mindset

Adult’s view 
of child

Adult’s 
thoughts

Adult’s 
response

Child’s 
experienceÎ Î Î Î
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Student Name:  _______________________________________________________________________________________________________

Date of Birth: _________________________________________________________________________________________________________

Gender    � Male            � Female

School:  ________________________________________________________________________________________________________________

Grade:  ________________________________________________________________________________________________________________

Team Roles

Student Information

Prepared by:  __________________________________________________________________________________________________________

Record Review:  ______________________________________________________________________________________________________

Interview(s):  _________________________________________________________________________________________________________

Observation(s):  _______________________________________________________________________________________________________

Assessment(s):  ______________________________________________________________________________________________________

Other(s):  ______________________________________________________________________________________________________________

Functional Behavioral Assessment and Positive Behavioral Support Plan

Rationale for Request (Check all that apply.)

� Student is engaging in behavior that affects his/her learning or the learning of others

� Student is engaging in behavior that is physically harmful to self or others

� The student’s behavior is impacting their ability to develop and maintain peer relationships

� The student has been suspended for engaging in the behavior

� The student’s behavior has persisted despite other attempts to help the student with the behavior

� A change in placement is being considered due to the student’s behavior

� Current interventions require seclusion and/or restraint

� Other: ______________________________________________________________________________________________________________
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          In a brain scan, relational pain—that caused by isolation 
during punishment—can look the same as physical abuse.”  

                  -Dr. Dan Seigel“
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Records Review
Records Reviewed:
� Academic records
� Discipline records
� Anecdotal notes

� Assessment(s) 
� Special Education Records 
� Medical Reports 

� Other

Previous interventions noted:

Strategies that have been successful now or in the past:
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Positive Attributes

Student’s strengths:

Student’s Interests:

��������������������������������������������Ȁ�������������������������ǫ
� No        � Daily � Weekly � As a reward and/or with contingencies attached

Data Collection Tools Used: _______________________________________________________________________________________
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Interviews, Identifying Student Dreams Tool by Patrick Schwarz

Likes to be helpful, caring and sweet when calm, math (60-70 percentile on STAR testing), 
hardworking, engagement in class discussions

Drawing, sports especially basketball/football, video games, YouTube, demonstrations and 
science, orbeez, board games, math, history topics of interest, playing on the computer, Tenzi 

✔

✔

✔

✔

✔

✔ Attendance records

has received occupational and mental health therapy in the past at ’s Therapy Network. Within the school 
environment, received interventions in self-regulation using the Zones of Regulation curriculum as well as 
intervention in goal setting. He began receiving special education in May of 2018. Programming focused on behavioral/
social skills instruction, social communication skills, and self-regulation. 

School staff reported that allowing to have breaks on the treadmill were helpful and resulted in positive behaviors; 
however, is currently not willing to take these breaks. Providing with his own space and break options are 
also successful. In addition, allowing to process situation in which he felt wronged with the assistant principal 
appear to help move past them. Brainstorming with around supports and solutions to difficult moments work 
well when done collaboratively; however, staff report that has difficulty following through with solutions. 

lives at home with his mom, dad, and sister. Behaviors can and have been significant within the home 
environment. This can include becoming physically aggressive with his parents. In addition, he does not tolerate 
leaving the home and doing things with extended family or within the community often. This can and often does lead to 
aggression or acting out behavior, which results in outings ending early. 

has a history of being admitted to the hospital for severe behaviors (7 different occasions). He has the following 
medical diagnosis: Unspecified Mood Disorder, Autism, Anxiety, and Attention Deficit Hyperactivity Disorder. In addition, 
recent liver tests came back elevated which resulted in being prescribed Metformin. Currently, he takes vitamin D, 
Vyvanse 30mg, Escitalopram 20mg, Trazodone 50mg, Clonidine 0.1mg, Metformin Er 750mg, as well as Melatonin. 

reported the loss of his grandfather and family dog. In addition, has a history of exhibiting the escalation 
cycle frequently, especially in the home environment. Research indicated this can be very traumatic for individuals. 
Many students with autism who have a history of rage, develop the same changes in their brain that people with post 
traumatic stress syndrome exhibit. In addition, behind hospitalized was a very traumatic experience for . 



Interviews
Interview Tools Used: _____________________________________________________________________________________________

Summary:

� Student             

� General Ed Teacher(s)

� Parent/s             

� Special Ed Teacher(s)

� Support Staff     

� Service Provider(s): 

� Other: 

Observations
Date/Time: Location:

Functional Behavioral Assessment and Positive Behavioral Support Plan

People Interviewed:

� Attachments
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� No        � Daily � Weekly � As a reward and/or with contingencies attached
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Wisconsin Department of Instruction Interview Tools 

✔

✔

✔

✔
Assistant Principal 

: stated that he likes that there are people he knows that go to . His favorite classes are literacy and young 
living. He feels he has an easier time using the computer to write because he never has a pencil or paper with him therefore the 
computer is much more convenient. He finds math difficult because they never have enough time to solve the problems before the 
teacher starts showing them how it was supposed to be solved. He also shared that school can be hard when other people annoy 
him students annoy him at times when they are too loud and   repeats herself too many times and tells him things he 
isn’t supposed to do too often. When she tells him what not to do, it makes him want to do it even more. He stated that when he has 
big problems in school he gets suspended. Sometimes, he loses his temper. This doesn’t happen with students but has happened 
with teachers. He feels that first and second hour are the best for him. Third hour is “ok” and by fourth hour “everything starts to 
crumble.” He feels this is because he’s tired from the morning classes and also because he likes regular math (i.e., addition, 
subtraction, mulitpication, division). Currently, he believes they are working on algebra (he was unsure if that was the correct word). 

feels like he sleeps well and falls asleep easily but still feels tired in the mornings and has a hard time getting up. He 
complains a lot about going to school so most mornings they are running late and his mom has to bring him in. He doesn’t know 
why he doesn’t want to go to school. He stated that when he’s at home, he just wants to stay at home. shared that he doesn’t 
have worries or fears but that he sometimes thinks and daydreams about YouTube and being at home while he’s at school. When 
he does have problems he talks to his mom. He doesn’t feel like he has anyone to discuss problems with at school so he will talk to 
his mom about those problems as well. He feels like he gets a long fine with kids at school but doesn’t have friends. Normally he is 
by himself which, at this point, he is used to. realizes he doesn’t always do the work. He isn’t sure why he doesn’t do the work 
but stated that he doesn’t feel like it’s too hard for him. In the future, thinks he may want to be a teacher. He is currently 
thinking a reading or special education teacher would be a good fit for him but is unsure which grade he would like to teach. He also 
likes basketball and football and may want to play again some day. thought perhaps doing a full puzzle before math may help 
him. He feels he has a good first three classes but that things begin to fall apart after that, piece by piece. He does enjoy breaks but 
doesn’t want timers set because he cannot put a time on how long it may take him to calm down. When he’s at home, he will go to 
his room to lay down if he’s upset. He doesn’t feel like he has a place like that in school; a place where he can be alone. He says 

 ’s room and the library will not work because someone has to take him and he feels like that is just dumb.
SEE ATTACHMENT 1 FOR FURTHER INFORMATION

✔

12/2 8:30–10:45 Regular education setting 

12/16 8:30-12:00 Regular education setting, break room

12/17 12:00-3:00 Regular education setting, special education setting

1/21 8:30-10:45 Regular education setting



Observations (continued)

Functional Behavioral Assessment and Positive Behavioral Support Plan

Observation Methods/Tools Used: ______________________________________________________________________________

�  Assessment of Lagging Skills and Unsolved 
Problems (ALSUP)

� Motivational Assessment Scale II

� Adverse Childhood Experience questionnaire

� Other:  

Additional assessment conducted: 

Summary:

� Attachments

Sleep Habits
1. On a typical night, does the student get adequate sleep on a consistent basis?

� Yes          � No          � 10+ hours          � 8-10 hours          � 5-7 hours          � 3-4 hours

ʹǤ��������������������������������ϐ���������������������ǫ

� Yes          � No          

3. Does the student wake frequently once asleep?

� Yes          � No          � If yes, how often? ________________________________________________________________________

4. Does the student have a consistent bedtime routine?

� Yes          � No          

5. Does the child sleep on a regular basis at school?

� Yes          � No          � If yes, how often? ________________________________________________________________________

6. Do parents want support for their child to improve sleep habits at home?

� Yes          � No       
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Antecedent/behavior/consequence tracking, frequency & duration tracking 

✔

✔

✔ School Refusal Assessment Scale - Revised

During two 15 minute observations during whole class instruction, was on-task an average of 92% of the time 
compared to a randomly selected peer who was on-task and average of 87% of the time. On-task behavior looked like 
facing the teacher, raising his hand, answering questions, and participating in classroom discussions. On-task behavior 
changed dramatically if was required to complete a worksheet, writing assignment, or math problem. During these 
times, completed the work an average of less than 10% of the time. However, during young living, when asked to 
make a hands-on project such as sewing, was on-task 100% of the time. In addition, during phy. ed. and tech ed. 
class, participated 100% of the time. did appear to be reading during both observations of independent 
reading times; however, staff report he has not completed a book this school year. Throughout all observations, 
exhibited frequent movement such as bouncing legs, rocking, rolling arms/wrists, and bouncing on a ball chair. His need 
for movement increased as the day went on. In addition, yawned often in class. Doodling/drawing appeared to 
help him focus on class lecture; however, did impede his ability to get work done during paper/pencil type tasks in the 
classroom. independently followed classroom directions 33% of the time compared to a randomly selected peer 
who independently followed directions 100% of the time. had very few, if any, interactions with peers during young 
living, math, lunch, and literacy. However, was actively interacting with peers in physical education and science. 

✔ ✔

✔

✔

✔

✔

✔



Positive Relationships in the School Environment

Techniques that have been successful now or in the past to 
support positive relationships with others:

Safe and Secure Relationships:

� None established with adults

� One adult

� Multiple adults

� None established with peers

� One peer

� Multiple peers

Functional Behavioral Assessment and Positive Behavioral Support Plan

Summary:

� Attachments

Cycle of Escalation
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          Children 
learn best when 
they like their 
teacher and 
when they think 
their teacher 
likes them.”

-Gordon Neufeld

“

Upstairs Brain
Emotionally regulated

Controlled
Organized
Rational
Logical

Abstract
Empathetic

Downstairs Brain
Survival focused
Feelings-driven

Fight/Flight/Freeze
Illogical
Concrete

Inspired by the work of Dr. Dan Siegel, Dr. Tina Payne Bryson, Leah 
Kuypers, Kari Dunn-Buron, and Geoff Colvin
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✔ ✔

Allowing to share past annoyances or times he feels he’s been wrongs; 
acknowledging his feelings and telling him you are sorry he feels that way

Giving him adequate wait time

Providing one-on-one attention to 

Sharing personal stories with him

sees his mom as his safe person and someone he can go to with his problems. He states he does not have 
anyone in school that he can do this with but he often goes to the vice principal when frustrated or upset about 
something. ’s mom feel like this is a positive relationship for him in the school setting. states he does not 
have any friends in school but is glad he knows many of the students and that they are familiar with him. He likes 
having his sister in school and seeks out times he can see her throughout the day.



Cycle of Escalation | CALM

Functional Behavioral Assessment and Positive Behavioral Support Plan

Not showing or feeling nervousness, anger, or other strong emotions

What does it look like?

List positive interaction styles:

List proactive supports:

Cycle of Escalation | AGITATION
Low-level signals that behaviors may escalate; physical restlessness

What does it look like?

Frequency:

Intensity: � ��������������ϐ������������������������
� Interferes with the student’s learning

�  Is disruptive to the instruction for the 
student and others

�  Instruction is not able to continue for any 
students

Connie Persike, M.S. SLP/CCC | CP Consulting  ©2017      608-333-4464 | info@cpconsulting.us

Duration:
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Body moving frequently (rocking, bouncing legs, rolling wrists, moving arms) completing less traditional work, chatting with peers, 
laughing, smiling, following directions, being helpful, answering questions, asking questions, requesting breaks when needed, eyes 
following people speaking, focused, raising hand, participating in class discussions, doodling, establishes eye contact, wiling to 
problem solve with an adult he trusts

Extra adult support, break room options, frequent check in from staff, assigning classroom jobs, frequent re-direction from regular 
education & special education teacher, verbal choices, access to the SSR room, access to office staff to discuss problems 

Approaching in a supportive manner when he is off task or not completing work, positive feedback (“that’s awesome”), 
connecting with first prior to providing redirection

Putting head down, starring off, not completing work, looking down at table or desk, frowning or neutral face, does not respond to 
staff when they check in with him, set jaw, pursed lips, shallow breathing, walks away from others, eyebrows furrowed, looks as if he 
is in deep thought, calls mom or asks to talk to mom

During 4 half day observations, exhibited agitation 2 times 
School staff report an average of 1 time per class period
Frequency increases after extend time away from school 

Range 7-15 minutes
Average 11 minutes

✔

✔



Functional Behavioral Assessment and Positive Behavioral Support Plan

Cycle of Escalation | ACCELERATION
Behaviors intensify; non-compliance and refusal are common

Cycle of Escalation | PEAK
The student is reacting from the feelings portion of the brain; loss of rationale thinking occurs; 
survival is the main focus; student may be a danger to themselves or others
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What does it look like?

Frequency:

Intensity: � ��������������ϐ������������������������
� Interferes with the student’s learning

�  Is disruptive to the instruction for the 
student and others

�  Instruction is not able to continue for any 
students

Duration:

What does it look like?

Frequency:

Intensity: � ��������������ϐ������������������������
� Interferes with the student’s learning

�  Is disruptive to the instruction for the 
student and others

�  Instruction is not able to continue for any 
students

Duration:
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Refusing work, difficulty sitting and listening to directions, clenching fists, leaving rooms with our without asking, pushing papers off 
table, scribbling on paper, kicking table, tapping pencil, a neutral facial expression

During 4 half day observations this occurred 2 times 
School staff report an average of 3 times per day
Once experiences acceleration, he is more likely to accelerate again during that school day

Range 31-50 minutes 
Average 38 minutes 

✔

Loud vocal volume, red face, swearing, yelling, telling people to do their jobs, screaming for help, pounding/hitting fists/head, 
slamming doors repetitively, kicking walls, throwing items - can be selective about what he throws, slamming furniture to the ground, 
tearing paper, clearing tables, walking out of the building, invading personal space, yelling at others not to talk to him, can become 
physically aggressive to others

During the 2019-2020 school year, has had 9 days of suspension and 6 incidences of peak behavior, which 
consisted of endangering behavior, disorderly conduct, verbal abuse, and elopement. 

Range: 20-40 minutes  Average 24 minutes
Intensity information: frequently is in a separate setting during these moments; however, it can still disruptive 
to others. If in class, instruction would not be able to continues for any students.

✔

✔



Cycle of Escalation | DE-ESCALATION
Behaviors begin to decrease in intensity

What does it look like?

Techniques that have been successful now or in the past to help de-escalate the student:

Cycle of Escalation | RECOVERY
Behaviors are no longer present; student is recovering from the experience

Techniques that have been successful now or in the past to re-enter the student to their least 
restrictive environment:

Functional Behavioral Assessment and Positive Behavioral Support Plan
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What does it look like?
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red face; doesn’t want physical touch; body still; labored, quick breathing; sits down; thirsty; open hands; doesn’t engage in 
communication; repeats verbal statements that he said while in peak but with longer sentences and greater pauses between 
repetitions

acknowledging ’s perspective and feelings; providing empathy; allowing him to talk through his perspective or how he 
perceives he has been wronged; allowing time by himself and breaks; providing “drive by” check-ins; providing water; avoiding 
rationalization or problem solving conversations; eliminating the majority of verbal communication; avoiding conversations about the 
behavior exhibited during escalation; showing you are concerned about him

*The startle response has been known to de-escalate while exhibiting peak behaviors (i.e., startled when a chair shattered, 
etc.) 

Calm body; smiling at times; willing to talk with others; playing with fidgets or tossing a ball; engages in conversations with others 
about his interests and/or objects; slower, deeper breathing; lets go over anger towards others (anger is released); uses hands to 
support his communication; face is back to normal coloring (no longer has a red face); body moves to meet his sensory needs

**this stage has lasted up 2-3 hours prior to being able to talk to him mom about the trigger

Meetings with school staff to collaboratively solve problems; give the “heads up” that a conversation is going to occur to allow 
him processing time; provide voice and choice to ; allow rest; mom present for collaborative problem solving meetings; provide 
fidgets (especially likes rubik’s snakes); allowing to type his responses into google chat as needed during conversations; 
allowing to bring something positive and novel to collaborative problem solving meetings (i.e., doughnuts)



Functional Behavioral Assessment and Positive Behavioral Support Plan

COMPETING PATHWAYS DIAGRAM
Desired Behavior | Long-Term Goal

Î

Consequence of Desired Behavior

Setting Events

Î

BehaviorsTriggers

Alternate Behaviors | Short-Term Changes

Agitation

Accelaration

Peak
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Consequences

Î

Functions

Î Î
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Feeling safe and secure in school
Sensory and emotional regulation 

Increased attendance 
Happier 
More relationships
Decrease in escalated behaviors 

Perfectionism 
Wondering what others 
are thinking/saying 
about him
Tolerating mistakes in 
himself and others 
Mood swings
Underlying anxiety and 
errors in thinking
Difficulty separating 
form his mom
Feeling as if he has 
been wronged by 
someone
Difficult mornings
Lack of friendships/
relationships in school
Having to follow 
someone else’s plan for 
extended time
Listening to others 
speak for extended time 

Traditional (i.e., pencil 
and paper) demands 
placed upon him
Specific compliments 
Change in routines
Reprimands 
Peers noticing him 
displaying escalated 
behaviors 
Feeling ignored
Feeling behind 
academically
His perception of his 
academic abilities 
Unresolved difficulties 
Feeling as if things 
didn’t go as Ri

 
   

   
  
 aterial

Putting head down, starring off, not completing work, looking 
down at table or desk, frowning or neutral face, does not 
respond to staff when they check in on him, set jaw, pursed 
lips, shallow breathing, walks away from others, eyebrows 
furrow, looks as if he is in deep thought 

Refusing work, difficulty sitting and listening to directions, 
clenching fists, leaving rooms with or without asking, pushing 
papers of table, scribbling on paper, kicking table, tapping 
pencils, neutral facial expression

Loud volume, red face, swearing, yelling, telling people to do 
their jobs, screaming for help, pounding/hitting fists/head, 
slamming doors repetitively, kicking walls, throwing items, 
slamming furniture to ground, tearing paper, clearing tables, 
walking out of building, invading personal spade, yelling at 
others, can become physically aggressive to others 

Check-ins from teacher 
Removal from setting
Delay/avoidance of 
tasks/activities
Suspension
Police involvement
Call or text home
Someone to talk 
through problems with 
One-on-One time with 
adults to talk or do 
activities of interest
Redirection 
Provided helping tasks 

Per MAS results top 2 
functions (depending 
on staff): seek 
connection, escape 
demands, tangible; per 
staff report - sensory 
regulation (additional 
function at times); per 
SRA results: 
Ri ey’s results - Ri ey’s 
school avoidance helps 
him obtain tangible 
activities that make 
staying home more fun 
than attending school 
and provides him with 
attention from parents - 
Mom’s results- Ri

 
   

  
  

Express his emotions and regulated states in appropriate ways
Learn perspective taking skills
Learn how to let go off thoughts, worries, and anxiety



Functional Behavioral Assessment and Positive Behavioral Support Plan

Behaviors
Agitation

Acceleration

Peak

Î

Functions (The reason the behavior occurs.)

Î

Lagging skills (Underlying skills that are delayed and contributing to why the student is having behaviors.)
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       Kids do well if they can.”        -Dr. Ross Greene“
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WHAT YOU SEE

UNDERLYING REASONS 
FOR THE BEHAVIOR

Observable Behaviors

Functions
Lagging Skills

Inspired by the work of Dr. Ross Greene and Dr. Eric Schopler
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Putting head down, starring off, not completing work, looking down at table/desk, frowning or neutral face, does not 
respond to staff when they check in with him, set jaw, pursed lips, shallow breathing, walks away from others, eyebrows 
furrowed, looks as if he is in deep thoughts 

Refusing work, difficulty sitting and listening to directions, clenching fists, leaving rooms without asking, pushing papers 
off table, scribbling on paper, kicking table, tapping pencil, neutral face

Very loud vocal volume, swearing, yelling, pounding, hitting fists, hitting head, slamming doors repetitively, kicking walls, 
throwing furniture, slamming furniture repetitively on the ground, tearing paper, clearing tables, throwing papers, 
walking out of the building, invading personal space, kicking/hitting staff, yelling for others not to talk to him, can 
become physically aggressive towards others

Seek connection, escape demands, obtain tangible, sensory regulation 
School avoidance - obtain tangible activities that make staying home more fun than staying in 
school, receive attention from parents, avoid situations that make him feel unpleasant/distress/pain

Difficulty handling transitions and shifting attention from one task to another; persisting on challenging tasks; 
maintaining focus; considering likely outcomes or consequences of actions; considering a range of solutions to a 
problem; expressing concerns, needs, or thoughts in words; managing emotional response to frustration; chronic 
irritability and/or anxiety, significantly impeded his capacity for problem solving; shifting from original idea, plan, or 
solution; taking into account situational factors that would suggest the need to adjust a plan of action; appreciating how 
his behavior is affecting others; empathizing with others/appreciating another person’s point of view; appreciating how 
he is coming across or being perceived by others


